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@ﬂ A. EQUITY DEFINITIONS

('he equity lens will confirm the importance of recognizing
institutional and systemic barriers and discriminatory practices that
have limited access for many students in the Oregon education

system.

Equity in education is the notion that EACH and EVERarner will '
received the necessary resources they need individually to thrive in

/] OACT 160 OAEITIT O 1

sexual orientation, differently abled, first language, or other

distinguishing characteristico

Oregon Hucation Investment Board
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academic success, regardless of any
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Q\uthentically striving for equity requires
interruption of current thinking, systems,
and constructs, as well as behavior©

neighborhood, incomeof parents, or
ET T A 1 AT COACAB8O
Scheurich & Skrla (2003)

Bay Area Coalition for Equitable Scho@siow knownas the l
National Equity Project -
(ror us, equity means each learner and community has

- the opportunity to succeed. We believe culture and
Gstudent achievement diversity are assets for our communities that are to be
belongs to each respected for their multiple perspectives on learning,
student and will not be definitions of success, and pathways faself-
predicted by race, determination. Accomplishing this equity priority,
ethnicity, family however, requires collective and coherent action to
economics, mobility, increase system effectiveness and produce results that
gender, disabilty, or are not predictable by race, ethnicity, or socioeconomic
ET EOEAI DOI|EEH&EAT AEAO8BDO
Beaverton School Education Northwest
District Vision for
Equity 201615




(& ducational equity means raising the achievement of all students while (1) narrowing
the gaps between the lowest and highest performing students and (2) eliminating the
racial predictability and disproportionality of which student groups occupy the highest
and lowest achievement categories.The concept of educational equity goes beyond
formal equality -- where all students are treated the same- to fostering a barrier-free
environment where all students, regardless of their race, have the opportunity to benefit

equally.o

Portland Public
Schools

(he Equity and Empowerment Lens (with a racial justice focus
is a transformative quality improvement tool used to improve

planning, decisionmaking, and resource allocation leading to

more racially equitable policies and programs. At its core, it is a
set of principles, reflective questions, and processes that focuse
at the individual, institutional, and systemic levels by:

1 deconstructing what is not working around racial equity;

1 reconstructing and supporting what is working;

1 shifting the way we make decisions and think about this
work; and

1 healing and transforming our structures, our
environments, and ourselves

Multnomah County

S

X @ Q\uthentically striving for equity requires
interruption of current thinking, systems,
and constructs, as well as behavior©

Bay Area Coalition for Equitable Schodls
now knownas the National Equity Project
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O %N O E O U z EydakBEof ofpbrtunity with focus on outcomes and results:
1 Attention to addressing the needs of all students
1 Recognition that not all students are the same
1 Those with less will need more (e.g. time, attention and support)

Schools must confront the waysn which students are denied learning opportunities. A
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O %N O E O U z ByydakBEof ofpbrtunity with focus on outcomes and results:

1 Attention to addressing the needs of all students
1 Recognition that not all students are the same

1 Those with less will need more (e.g. time, attention and support)

Schools must confront the ways in which students are denied learning opportunities. We
iToo 00l

must implementstAOACEAO O1 O0O0DPDPI 0O OEA

Pedro Noguera O) 1 O AJAdfitf fater than equity, the processes, structures, anc

AAAOAOO OEA ET ANOAI EOU8G

ideologies that justify inequity are not addressed and dismantled.
Remedies based on equality assume that stants have thesame
opportunities and experiences. Race and experiences based on race
are not equal. Thus, the experiences that people of color have with
respect to race and racism create an unequal situatiorEquity,
however, recognizes that theplaying field is unequal and attempts to

Curtis Linton

O0)1 AAOAAQGEIT AEOAI AOGh OEA x1 OA
confusing. When it is brought up to an economically diverse audience,
those with affluence and privilege often become squeamish and start
looking for the exits, while those in financial ned often become more
engaged, hoping that a focus on equity will bring relief and attention to
what they lack. Such responses tend to occur because when the term
equity is raised, it often evokes a zersum scenario, a perception that if
we do more for those who are disadvantaged it will mean there will be
less for the advantaged. When this occurs and the pursuit of equity
which we define as a commitment to ensure that evry student receives
what he or she needs to succeegis subverted by the assumptiorthat

I AOAA

OEAOA 1 6006 AA xETTAOO AT A 11 C')AC‘)C')LH c
Pedro Noguera| @n education, the termequity refers to the principle offairness While
[rop— it is often used interchangeably with the related principle okquality,

¢ equity encompasses a wide variety of educational models, programs,

or distributed equally.

results, andoutcomes8 6

The Glossary of Education Reform

and strategies that may be considered fair, but not necessarily equal. It

- N
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given that equity? what is fair and justr may not, in the process of
educating students, reflect strict equality what is applied, allocated,

Inequities occur when biased or unfair policies, programs, practices, 0
situations contribute to a lack of equality in educational prformance,

O OEA



http://edglossary.org/student-outcomes/

AMaking sur e eagualaccesdtardseuncesss amimporant goal. All student
should have the resources necessary for aduglty education. But the truth remains that
some students neadoreto get there.

Herebs where equity comes i nd moStlofeenlew ud e
income students and students of c@orequire more of those resources to catch up,

nt s

succeed, and eventually, close the achievement gap. Giving students who come to school

| agging academically (becausletheeXactdame t o 1
resources as students in higher income schools alone will not close the achievement ge
making sure that lovincome students and students of color have access to exceptional
teachers and that their schools have the funding to priawae with the kind of higiguality
education they need to succeed will continue us on path toward narrowing that gap.

Equal ity has become synonymous with f#fl e
synonymous with fAmore for those who neeée

s ou
ap. But

The Education Trust




8 B. EQUITY LEN:

Equity Lens,Oregon Education Investment Board

Equity and Empowerment Lens, Multnomah County
https://multco.us/diversity -equity/equity -and-empowerment-lens

Strategic Planning Equity Lens, Portlan&tate University
https://www.pdx.edu/president/sites/www.pdx.edu.president /files/Draft%?2

OStrateqic%20Planning%20Equity%20Lens%20V8.pdf

Leadership Through an Equity Lens, National School Boards Association
https://www.nsba.org/newsroom/leadership -through-equity-lens

Racial Equity Lens, Portland Public Schools
http://www.pps.net/Page/2305



https://multco.us/diversity-equity/equity-and-empowerment-lens
https://www.nsba.org/newsroom/leadership-through-equity-lens
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OEIB VISION STATEMENT

in a unified public education system in Oregon that meets the

diverse learning needs of every preK through postsecondary

student and provides boundless opportunities that support success;
ensuring a 100 percent hidp school graduation rate by 2025 and reaching the
40-40-20 goal.

ﬂ |\| 0 advise and support thebuilding, implementation and investment

OEIB EQuUITY LENS: PREAMBLE

The Oregon Educational Investment Board has a vision of educational equity and excellence
for each and every child and learner in Oregon. We must ensure that sufficient resource is
available to guarantee their success and we understand that the suegesg ctild and
learner in Oregon is directly tied to the prosperity of all Oregonians. The attainment of a quality
education strengthens all Oregon communities and promotes
prosperity, to the benefit of us all. It is through educational equity
that Oregomwill continue to be a wonderful place to live, and make 4 n
progress towards becoming a place of economic, technologic and ’
cultural innovation. e )

€]

Oregon faces two growing opportunity gaps that threaten our
economic competitiveness and our capacity to inroviie first is

the persistent achievement gap between our growing populations of
communities of color, immigrants, migrants, and low income rural

students with our more affluent white students. While students of
color make up over 30% of our stagsnd ae growing at an
inspiriting rate our achievement gap has continued to persist. As our .

diversity grows and our ability to meet the needs of these students -

remains stagnant or declinege limit the opportunity of everyone in
Oregon. The persistent educatib disparities have cost Oregon billions
of dollars in lost economic output and these losses are compounded
every year we choose not to properly address these inequalities.

and the resof the United States. Our achievement in state benchmarks has

The second achievement gap is one of growing disparity between Oregon
remained stagnant and in some communities of color has declined while other states

| 7
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have

begun to, or
have already
significantly surpassed our
statewide rankings. If this trend continues, iit w
translate into economic decline and a loss of competitive and
creative capacity for our state. We believe that one of our most critical

responsibilities going forward is to implement a set of concrete criteria and policies in

order to reverse this trdrand deliver the best educational continuum and educational outcomes
to Oregon's Children.

The primary focus of the equity lens is on race and ethnicity. While there continues to be a
deep commitment to many other areas of the opportunity gap, we kaba focus on race by
everyone connected to the educational milieu allows direct improvements in the other areas.
We also know that race and ethnicity continue to compound disparity. We are committed to
explicitly identifying disparities in education owimes for the purpose of targeting areas for
action, intervention and investment.

Beliefs DZ

We believe that everyone has the ability to learn and that we have an ethical responsibility
and a moral responsibility to ensure an education system that provides optimal learning
environments that lead students to be prepared for their individual futures.

| 8



We believe that speaking a language other than English is an asset and that our education
system must celebrate and enhance this ability alongside appropriate and culturally responsive
support for English as a second language.

We believe students receiving special education services are an integral part of our educational
responsibility and wenust welcome the opportunity to be inclusive, magpropriate

accommodations, and celebrate their assets. We must directly address-tiepm@ssntation

of children of color in special education andtheurrde&rpr esent ati on i n fital

We believe that the students who have previo
Aunder perfowrmipmegseniiendd dr or minority actuall
opportunity to improve overall educational outcomes. We have many counties in rural and
urbancommunities that already have populations of color that make up the majority. Our

ability to meet the needs of this increasingly diverse population is a critical strategy for us to
successfully reach our 40/40/20 goals.

We believe that intentional and proven practices must be
implemented to return out of school youth to the appatgr

We be!ieve educational setting. We recognize that thi_s will req_uire us to
challenge and change our current educational setting to be more
th . culturally responsive, safe, and responsive to the significant
a number of elementary, middle, and high school students veho ar

currently out of school. We must make our schools safe for every

speakinga | icamer.

We believe that ending disparities and gaps in achievement begin in

the delivery of quality Early Learner programs and appropriate
parent engagement and support. This is not simplexpansion of

Otheh‘ than services- it is a recognition that we need to provide services in a

. 5 way that best meets the needs of our most diverse segment of the

Eng!Bh IS an population, 65 year olds and their families.

asset We believe that resource allocation demon_str_a_tes oonitpes and

our values and that we demonstrate our priorities and our
commitment to rural communities, communities of color, English
language learners, and out of school youth in the ways we allocate

language

resources and make educational investments.

We believethat communities, parents, teachers, and commibaisgd organizations have
unique and important solutions to improving outcomes for our students and educational
systems. Our work will only be successful if we are able to truly partner with the community,
engage with respect, authentically listeand have the courage to share decision making,
control, and resources.

We believe every learner should have access to information about a broad array of career/job
opportunities and apprenticeships that withwtthem multiple paths to employment yielding
family-wage incomes, without diminishing the responsibility to ensure that each learner is
prepared with the requisite skills to make choices for their future.

We believe that our community colleges and ursitgrsystems have a critical role in serving
our diverse populations, rural communities, English language learners and students with

|19



disabilities. Our institutions of higher education, and t#0Rystem, will

truly offer the best educational experiemdgen their campus faculty, staff
and students reflect this state, its growing diversity and the ability for all
these populations to be educationally successful and ultimately employed.

We believe the rich history and culture of learners is a soungedsf and an asset
to embrace and celebrate.

And, we believe in the importance of supporting great teaching. Research is clear that the
education system requires providing teachers with the tools and support to meet the needs of
each student.

Oregon Educational Investment Board Case for EquityDZ

Oregonians have a shared destiny. Individuals within a community and communities within a
larger society need the ability to shape their own present and future and we believe that
education is a fundamentajppe ct of Or egonds ability to thri
educational success and an end that benefits us all. Equity requires the intentional examination
of systemic policies and practices that, even if they have the appearance of fairness, may in
effect serve to marginalize some and perpetuate disparities. Data are clear that Oregon
demographics are changing to provide rich understanding of historical contexts and the active
investment in changing social structures and changing practice over @mgui@ that all

communities can reach the goal and the vision of 40/40/20.

Purpose of the OEIB Equity Lens: The purpose of the equity lens is to clearly articulate the
shared goals we have for our state, the intentional investments vmeakél to reach our goals

of an equitable educational system, and to create clear accountability structures to ensure that
we are actively making progress and correcting where there is not progress. As the OEIB
executes its charge to align and build-20Rducation system, an equity lens will prove useful

to ensure every learner is adequately prepared by educators focused on equity for meaningful
contributions to society. The equity lens will confirm the importance of recognizing

institutional and systemigarriers and discriminatory practices that have limited access for
many students in the Oregon education system. The equity lens emphasizes underserved
students, such as out of school youth, English Language Learners, and students in some
communities of clmr and some rural geographical

locations, with a particular focus on racial equity. The

result of creating a culture of equity will focus on the
outcomes of academic proficiency, civic awareness,
workplace literacy, and personal integrity. The system
outaomes will focus on resource allocation, overall
investments, hing and professional learning.




ADDENDUMS |

Basic Features of the Equity Lend7Z

Objective: By utilizing an equity lens, the OEIB aims to provide a common vocabulary and
protocol for resource allocation and evaluating strategic investments.

The following questions will be considered for resource allocation and evaluating strategic
investments:

1. Who are the racial/ethnic and underserved groups affected? What is the potential
impact of the resource allocation and strategic investment to these groups?

2. Does the decision being made ignore or worsen existing disparities or produce other
unintended consequences? What is the impact on eliminating the opportunity gap?

3. How does the investment or resource allocation advance the 40/40/20 goal?

4. What are the baers to more equitable outcomes? (e.g. mandated, political,
emotional, financial, programmatic or managerial)

5. How have you intentionally involved stakeholders who are also members of the
communities affected by the strategic investment or resourcetaiozaiow do you
validate your assessment in (1), (2) and (3)?

6. How will you modify or enhance your strategies to ensure each learner and
communitiesd individual and cultur al nee

7. How are you collecting data on race, ethnicity, and native lagjua

8. What is your commitment to-P0 professional learning for equity? What resources
are you allocating for training in cultural responsive instruction?

Creating a culture of equity requires monitoring, encouragement,
resources, data, and opportunity. OEIB will apply the equity lens
to strategic investment proposals reviews, as well as its practices
as a board.

o~
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Educational Equity Framework, Minneapolis Public Schools

' I AOEAAGO 4111001 xg %NOEOU ) O OEA 30DAOI
http://www.policylink.org/sites/default/files/ SUMMIT_FRAMING_SUMMARY_
WEB.PDF

' T AOEAABO 4111001 x9g WNOEOU EO OEA 30DPAOI
Link

http://www.policylink.org/sites/default/files/SUMMIT_FRAMING_SUMMARY_

WEB.PDF

Action Plan Framework, The Center for Intercultural Innovation
http://tcii.askphoenixsolutions. com/wp -content/uploads/2013/10/TCII



http://www.policylink.org/sites/default/files/SUMMIT_FRAMING_SUMMARY_WEB.PDF
http://www.policylink.org/sites/default/files/SUMMIT_FRAMING_SUMMARY_WEB.PDF
http://www.policylink.org/sites/default/files/SUMMIT_FRAMING_SUMMARY_WEB.PDF
http://www.policylink.org/sites/default/files/SUMMIT_FRAMING_SUMMARY_WEB.PDF

€ 10 couriew
| DL |

EXECUTIVE SUMMARY

w If we emphasize and privilege the needs of underrepresented students and their
families overthe comfort and habits of the system or practices as usual while

@)

recognizing personand collective responsibility;

@)

aiming for true transformational chasig

@)

leveraging a pedagogy of equity, equity and diversity impact assessments, families as
educatiorpatners and equity in operations;

G and maintaining alignment with both the district mission and the strategic plan;

w we will overcome persistent and predictable system barriers to racial equity and
create an educational system that is both excellent and @itpble.

What and Why Dz

The Minneapolis Public Schools Equity Framework is a response to the urgent need to reverse
unrelenting inequities within our school system. This framework acknowledges that the MPS
operates withimndcontributes to the larger detal norms that consistently create racially
predictable and persistently inequitable outcomes. The status quo is not acceptable. Business as
usual is not an option. In order to change these inequities, the MPS Equity Framework
challenges us to privilegbe needs of underrepresented students and their families over the
comfort and habits of the system or practices as usual.

Emphasis on Underrepresented Student®) Z

The MPS Educational Equity Framework explicitly focuses on the inequities that occur as a
result of societal and institutional racism. It boldly emphasizes the needs, experiences, and
outcomes for students who identify:

Black and of African descent,Chicano/Latino, Asian, and

Indigenous Nations or American Indian




And the compounded experiences of students at intersection of race and the following labels or
identities:

Immigrant, Refugee, English Learner, LGBTQ, free or reduced price

lunch, religious minority, specialeducation, physical or mental
disabilities, homeless or highly mobile

A survey of the national and MPS data shows that these students are consistently
underrepresented in measures of academic belonging and achievement, and that our education
system creates an over representation of these same students in measures of academic
disengagement and struggle. By focusing on the student populations that experience the
greatest opportunity disparities, we will advance our goals toward educational and societal
equity. The great news is research consistently shows educational prdgaasugpport
underrepresented students have positive educational impacts for all students. Educationally
equitable schools are academically beneficial for white, middle class and educationally
connected students as well. We can and will create excellsstatens, schools and

educational outcomes for all of our students.

Purpose D7

The MPS Equity Framework reinforces the mission of the Minneapolis Public Schools and
aligns student success and educational equity as the cornerstones of our work. The iYPS Equ
framework outlines the organizational beliefs, values, priorities and practices that contribute to
equity and aims to give malleable and valuable direction tortrsion and expansiaf

equity. This equity framework guides our understanding of wivermust continue to grow

and where we must embrace change, providing opportunities for reflection, best practice
direction, and collective accountability.
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Conducting an Equity Audit. UEA: Preparing Leaders to Support Diverse
Learners
http://ucealee.squarespace.com/conductingan-equity-audit/

Statements to Include in an Equity Audit. Nebraska Department of Eduica
https://www.education.ne.gov/ciptoolkit/equitydiversity/Appendix_D.pdf

Skrla et al,Using Equity Audits to Create Equitable and Excellent Schddtswin
Press, Tlousand Oaks, 2009.
https://www.amazon.com/Equity -Audits-Equitable-Excellent

Schools/dp/1412939321

. Using Equity Audits to Create Equitable SchooMcKenzie and Skrla, CEHD

Directory
http://directory.cehd.tamu.edu/Documents/Archives/513001349 Using_Equity_A

udits_to Create_Equitable_and_Excellent.pptx

Brown, Kathleen,Schools of Equity and Excellence? Using Equity Audits as a Tool To
Expose a Flawed System of Recognitidnternational Journal of Education Policy &
Leadership, Vol.11, No. 1 (2016).
http://journals.sfu.calijepl/index.phpl/ijepl/article/view/206

Equity Audit. Center for Diversity and the Environment
http://cdeinspires.org/organizational -diversity/equity -audit/



http://ucealee.squarespace.com/conducting-an-equity-audit/
https://www.education.ne.gov/ciptoolkit/equitydiversity/Appendix_D.pdf
https://www.amazon.com/Equity-Audits-Equitable-Excellent-Schools/dp/1412939321
https://www.amazon.com/Equity-Audits-Equitable-Excellent-Schools/dp/1412939321
http://directory.cehd.tamu.edu/Documents/Archives/513001349_Using_Equity_Audits_to_Create_Equitable_and_Excellent.pptx
http://directory.cehd.tamu.edu/Documents/Archives/513001349_Using_Equity_Audits_to_Create_Equitable_and_Excellent.pptx
http://journals.sfu.ca/ijepl/index.php/ijepl/article/view/206
http://cdeinspires.org/organizational-diversity/equity-audit/
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i. Why Racial Equity, National Equity Project

ii. Racial Equity Impact AssessmenRace Forward

iii. Racial Equity Lens, Portland Public Schools
http://www.pps.net/Page/2305

iv. Racial Equity Toolkit, Government Alliance on Race & Equity

http://racialequityalliance.orag/newsite/wp -content/uploads/2015/10/GARE -
Racial_Equity_Toolkit.pdf

v. Race Equity: Glossary of Terms, Center for the Study of Social Policy
http://www.cssp.org/about/race -equity/ GLOSSARYOFTERMS.pdf



http://www.pps.net/Page/2305
http://racialequityalliance.org/newsite/wp-content/uploads/2015/10/GARE-%20%20%20%20%20%20Racial_Equity_Toolkit.pdf
http://racialequityalliance.org/newsite/wp-content/uploads/2015/10/GARE-%20%20%20%20%20%20Racial_Equity_Toolkit.pdf
http://www.cssp.org/about/race-equity/GLOSSARY-OF-TERMS.pdf
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Why Racial Equity®irst, what do we mean by equity®?Z

We believe thaall children should have equal access to a high quality education. We

understand that as long as race, class, and ethnicity continue to predict the future life chances of
some children in our nation, we must work with schools and school systems to identify related
bariers and obstacles to opportunity and development, interrupt their negative impact, and
eliminate the persistent disparities in child outcomes.

We choose to focus our work on racial equity as a point of departure for identifying multiple

forms ofinequity primarily for two reasons: a.) to increase awareness of systemic barriers that
disadvantage children of color; and b.) to encourage and support educators as they seek to adapt
instructional and leadership practices to respond more effectivdig teeeds and aspirations

of all the children they serve. We refer to this process of consciously leading, coaching, and
teaching for equity as developing an equity lens and taking an equity stance.




Why use an equity lens to inform our work®Z

We intentionally engage and support educators who work in vulnerable communities as they
seek culturally responsive ways of teaching and learning to interrupt and eliminate inequities.
Reframing our work through a racial equity lens engages us in courageoussatioas that

help us learn from our experiences, foster healing, and reveal the structures, policies, and
behaviors that hold some children back. Two ideas central to our efforts are structural racism
and targeted universalism.

Structural RacisnDZ

When itcomes to understanding the persistence of racial disparities, social structures matter.
They are not neutral arrangements for purely functional purposes. The operational
arrangements within institutions and the ways in which they are aligned at a coynanunit
societal levad the way they distribute benefits and burdens, convey information, and assign
meanin@ produce and/or reproduce racial disparities. As educators, we play a critical role in a
system of operationalinterrelated institutions. Examining iowork through an equity lens

can help us take more effective action, i.e., adopt an equity stance, to interrupt inequitable
practices and eliminate racialized outcomes for children.

Targeted UniversalisnDZ

Targeted Universalism recognizes racisparities, while acknowledging their presence within

a larger inequitable, institutional framework. It is an approach that is inclusive of the needs of
all groups, but pays particular attention to the specific context or situation of marginal groups.
Thus, any proposal or strategy for change is calibrated against specific oudctivaess, the

way it addresses the specific needs of the targeted group, not just the intent to provide blanket
benefits to all groups.

The existence of social structures thattcbute to and perpetuate inequities involves a set of
complex interactions within and across institutions and organizations. Adopting a targeted
universalism approach requires building and sustaining partnerships and coalitions willing to
align and intetate their efforts to be more targeted, efficient, and effective. When we begin to
examine our practice through a racial equity lens, we recognize both the similarities and
differences that exist across many other manifestations of indggéyder, classthnicity,
language, disabilities, and sexual preference; understanding these similarities and differences
enables us to be more inclusive and strategic in our work.

Despite the scale and complexity of structural inequity, we recognize that big probleots do
necessarily require big solutions. In a structuralignted initiative, small interventions can be
critical to create change, but these interventions must be informed by and explicitly targeted to
the structural arrangements causing the disparity.

| 18



Recognizing our Linked FafdZ

Why should others care about equity
and inclusion? Why should those who
are not marginalized care about equity
challenges? More than ever, we find
ourselves inextricably connected to the
rest of the world through a web of
interdependence. In this context,
nations, regions, communities and
individuals share a linked fate.

Inequality is a sign of economic and
social inefficiency that results in large
numbers of individuals unable to reach
their potential. To thrive, individuals
must be competitive in the dial
economy. Disparities in the life chances
of individuals ultimately make all of us
less competitive and more vulnerable in
a complex and interdependent world.

Adapted from and inspired phn
Powel | , AiToward a Stru
Framewor ko




Dz

Below are sample questions to use to anticipate, assess and prevent potential adverse
consequences of proposed actions on different racial groups.

1. IDENTIFYING STAKEHOLDERS

Which racial/ethnic groups may be most affected by and concerned with the issues related to
this proposal?

2.ENGAGING STAKEHOLDERS

Have stakeholders from different racial/ethnic gr@upsspecially those most adversely
affected been informed, meaningfully involved and authentically represented in the
devel opment of this proposal ? Whobés missing

3.IDENTIFYING AND DOCUMENTING RACIAL INEQUITIES

Which racial/ethnic groups are currently most advantaged and most disadvantaged by the issues
this proposal seeks to address? How are they affected differently? What quantitative and
gualitative evidence of eguality exists? What evidence is missing or needed?

4. EXAMINING THE CAUSES

What factors may be producing and perpetuating racial inequities associated with this issue?
How did the inequities arise? Are they expanding or narrowing? Does the proposal address root
causes? If not, how could it?

5.CLARIFYING THE PURPOSE

What doeshe proposal seek to accomplish? Will it reduce disparities or discrimination?

6.CONSIDERING ADVERSE IMPACTS

What adverse impacts or unintended consequences could result from this policy? Which
racial/ethnic groups could be negatively affected? How cadlerse impacts be prevented or
minimized?



{.ADVANCING EQUITABLE IMPACTS

What positive impacts on equality and inclusion, if any, could result from this proposal? Which
racial/ethnic groups could benefit? Are there further ways to maximize equitgdaeunities
and impacts?

8.EXAMINING ALTERNATIVES OR IMPROVEMENTS

Are there better ways to reduce racial disparities and advance racial equity? What provisions
could be changed or added to ensure positive impacts on racial equity and inclusion?

O.ENSURING VIABILITY AND SUSTAINABILITY

Is the proposal realistic, adequately funded, with mechanisms to ensure successful
implementation anénforcement?Are there provisions to ensure ongoing data collection,
public reporting, stakeholder participatiordgoublic accountability?

10.IDENTIFYING SUCCESS INDICATORS @

What are the success indicators and progress benchmarks? How will ingpdotsimented
and evaluated? Howill the level, diversity and quality of ongoing stakeholder engagement be
assessed?




" I8l F. CONTEXTEOREQUIT

Choice Without Equity: Charter School Segregation and the Need for Civil
Rights Standards: The Civil Rights Project

Equity in Access to Charter Schools: National Charter School Resource Center
https://www.charterschoolcenter.org/sites/default/files/files/field_publicatio
n_attachment/4865_Equity%20in%20Charter%20School%20Accesed5_0.pdf

The Equity Project Charter School (TEPttp://www.tepcharter.org

Ensuring Equity in Charter Schools (Edwation Week, Oct. 2014)
http://www.edweek.org/ew/articles/2014/10/29/10kahlenberg.h34.html




@) |1] F.i. CONTEXFOREQUIT
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| hoice Without Equity: Garter School Segregation and the Need for
Civil Rights StandardéThe Civil Rights Project) ‘

EXECUTIVE SUMMARY s

Seven years after the Civil Rights Project first documented extensive patterns of charter school
segregationthe charter sector continues to stratify students by race, class and possibly
language.This study is released at a time of mounting federal pressure to expand charter
schools, despite egoing and accumulating evidence of charter school segregation.

Ouranalysis of the 40 states, the District of Columbia, and several dozen metropolitan areas
with large enrollments of charter school students reveals that charter schools are more racially
isolated than traditional public schools in virtually every statelarge metropolitan area in the
nation. While examples of truly diverse charter schools exist, our data show that these schools
are not reflective of broader charter trends.

Four major themes emerge from this analysis of federal &atst, while charteschools are
increasing in number and size, charter school enrollment presently accounts for only 2.5% of
all public school studentdespite federal pressure to increase charter schoat®d on the

notion that charter schools are superior to tradafiguiblic schools, in spite of no conclusive
evidence in support of that clairoharter school enrollment remains concentrated in just five
states.

Second, we show that charter schools, in many ways, have more extensive segregation than
other public schosl Charter schools attract a higher percentage of black students than
traditional public schools, in part because they tend to be located in urban/Aseasesult,
charter school enrollment patterns display high levels of minority segregation, ttrahdse
particularly severe for black students.

While segregation for blacks among all public schools has been increasing for nearly two
decades, black students in charter schools are far more likely than their traditional public school
counterparts to beducated in intensely segregated settirgsthe national level, seventy

percent of black charter school students attend intensely segregated minority charter schools
(which enroll 96100% of students from undegpresented minority backgrounds), ordevas

many as the share of intensely segregated black students in traditional public schools. Some
charter schools enrolled populations where 99% of the students were frorreprésented
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minority backgrounds. Forithree percent of black charter schetldents attended these

extremely segregated minority schools, a percentage which was, by far, the highest of any other
racial group, and nearly three times as high as black students in traditional public schools.

Overall, nearly three out of fourstudent i n t he typi cal bl ack stude
black. This figure indicates extremely high levels of isolation, particularly given the fact that

black students comprise less than-timed of charter students.

Black students are not the only i@aroup experiencing higher segregation in charter
schools. Higher percentages of charter school students of every race attend predominantly
minority schools (56.00% minority students) or racially isolated minority schoolsi00%
minority students)itan do their sameace peers in traditional public schooldalf of Latino
charter school students, for example, attended racially isolated minority schools.

Third, charter school trends vary substantially across different regions of the cdiattngs

are undesenrolled in charter schools in some Western states where they comprise the largest
share of studentsit the same time, a dozen states (including those with high concentrations of
Latino students like Arizona and Texas) report that a majdfityatno charter students attend
intensely segregated minority schooRatterns in the West and in a few areas in the South, the
two most racially diverse regions of the country, also suggest that charters serve as havens for
white flight from public schols. Finally, in the industrial Midwest, more students enroll in
charter schools compared to other regions, and midwestern charter programs display high
concentrations of black students.

Fourth, major gaps in multiple federal data sources make it diffcanswer basic,

fundamental questions about the extent to which charter schools enroll and concentrate low
income students and English Language Learners (ELCkarter schools receive public

funding and therefore should be equally available taadlents regardless of
background.Approximately one in four charter schools does not report data ecmtmsne
students.Since eligibility for receiving free lunch is proof that families cannot afford to
provide it, the lack of a free lunch program di@m would impose a severe economic barrier

to attending a charter school. There is a similar lack of information on ELLs. Federal data on
charter schools in California, arguably the country's most significant gateway for immigrants,
describe just seven ELstudents attending its state charter programs. In general, state charter
school legislation is less likely to contain requirements for enrolling ELL students than for
racial balance or diversity standardehe glaring lack of data on each of these tradally
underserved groups makes it difficult to assess charter schools as an educational reform, or
monitor their compliance with basic civil rights regulations and state charter school legislation.

We concentrate on state and metropolitan charterdrand not district level patterns since
many charter schools cdrand d@ draw students from multiple school districts. In Arizona,
for example, students attending charter schools within a single district boundary line were
actually drawn from 21 differentbool districts (Gifford, Ogle, & Solomon, 1998).
Thus, a comparison of similarly functioning charter schools to only one nearby dist
would be misleadingEven so, our findings of higher segregation in charter schools d
not substantively differ frorother analyses comparing charters to their surrounding district
or nearest public school.
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Decades of social science studies find important benefits associated with attending diverse
schools, and, conversely, related educational harms in schools wheengaomority

students are concentratekh. the recent State of the Union address, the President recognized

the persistent |ink between segregated neigh
success of our children cannot depend moreonwhergt | i ve t hanlronicaéllgi r pot
charter schools held an early promise of becoming more integrated than regular public schools
because they were not constrained by racially isolating school district boundaryTlmes.

report shows instead theharter schools make up a separate, segregated sector of our already
deeply stratified public school system.

So, at the same time it continues to promote the growth of charter schools, the Obama
administration should take immediate action to reducedfeegation in charter schools,

working instead to achieve the integrative promise of charter schbaésEducation

Department should update its now archived guidance on civil rights regulations for charter
schools, and strengthen it by including proursi&known to have been successful in other
programs like magnet schools, which combine school choice withduiglity diverse student
bodies. New legislation is needed to ensure that we are collecting enough information about
charter school students sathwe can monitor student access and outcomes by race, class, and
language abilityAs ESEA i s reauthorized, it should be
economic status as part of the annual evaluation of charter school enrolkhém. same

time, more should be done to strengthen and promote magnet schools as another successful
type of school choice, and to emphasize the ability of magnet and charter schools to draw
students across boundary lin&ates should also work to ensure that diversitsider

ations are part of the charter approval process, and exercise stronger oversight of existing
charter schools.

Indeed, we all must work to build a more inclusive sector of schools, one that magnifies and
strengthens the role of choice in fosteningggration and equality in American education.

In compliance with th&JC Open Access Poli¢cyhis report has been made available on
eScholarship:  http://www.escholarship.org/uc/item/4r07q8kg



http://osc.universityofcalifornia.edu/open-access-policy/
http://www.escholarship.org/uc/item/4r07q8kg

Equity Tea

A. Equity Leadership Team Protocol

B. Agreements,Ground Rules and Communication
C. Equity TeamSelfAssessment
D. Strategic Action Plans

E. Equity Policies




A. |. EQUITYLEADERSHIP TEAMROTOCO

The Oregon Leadership NetworkDZ

The Oregon Leadership Network (OLpHomotes the engagement of school and district

staff to continually examine and discuss potential inequities. These conversations may address
policy and procedural issues, student engagement issues, allocation or redistribution of
resources, or just aweway of looking at school or districts structure, practice, or policy.

One way to scaffold these important conversations is through the creation of an Equity
Leadership Team.

An Equity Leadership Team is a gr cospgretibaf ¢ o mm
each child receives what they need to reach
noted that some fiequity teamso are known by
improvement team, or school climate team. Team membsestesdly collaborate around

equity issues, potential equity issues, or proactive ways to engage stakeholders about future
challenges arising from inequities.

Equity Leadership Teams work to:
1 Eliminate inequities and disparities in student achievement
1 Fosekr a safe and healthy school climate

1 Promote an inclusive culture that engages and draws on the assets of students, families,
staff and community members

1 Foster leadership development
1 Encourage conversations about equity and social justice

The prdocol developeds intended as a guide for designing the structure, role, and work of the
Equity Leadership Team.



http://educationnorthwest.org/oln

In B. AGREEMENTS, GROUND RULES, COMMUNICA

L 2

Four Agreements, Gurageous Conversations About R

9 Health Ways to Communicate, Stir Fry Seminars

) ., ! +0 %#(

T Chart: The Nature bDiscourse in Education o S

i AAADOAA AU BAETT1T 2A&I Of YT EOEAOEOA
Schools, Peter Hall, et al iRace, Ethnicity, and Multiculturalism: Policy

and Practicg



... from Courageous Conversations About Race

Pacific Educational Group

A Courageous ConversatiorDZ

il
1
1

Engages those who wonoét tal k.
Sustains the conversation when it gets uncomfortable or diverted.

Deepens the conversation to the point where authentic understanding and meaningful
actions occur.

AGREEMENTS OEOURAGEOUS0ONVERSATION

Stay Engaged.
Speak Your Truth.
Experience Discomfort.

D PR

Expect and Accept Ne@losure.

6 CONDITIONS OFCOURAGEOU$0ONVERSATION

1. Establish a racial context that is personal, localianmdediate.

2. lIsolate race while acknowledging the broader scope of diversity and the variety of
factors and conditions that contribute to a racialized problem.

3. Develop understanding of race as a social/political construction of knowledge and
engage multipleacial perspectives to surface critical understanding.

4. Monitor the parameters of the conversation by being explicit and intentional about
the number or participants, prompts for discussion, and time allotted for listening,
speaking, and reflecting. Useetourageous Conversation Compass to
determine how each participant is displaying ematiomnd, body, and soltil to
access a given racial topic.

5. Establish agreement around a contemporary working definition of race, one that is
clearly differentiated fronethnicity and nationality.

6. Examine the presence and role of Whiteness and its impact on the conversation
and the problem being addressed.
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HEALTHYWAYSTO COMMUNICATE

(from Lee Mun Wah and Stir Fry Seminars)

Reflect back what is being said. Use their words, not yours.

Begin where they are at, not where you want them to be.

Be curious and open to what they ageng to say.

Notice what they are saying and what they are not.

Emotionally relate to how they are feeling. Nurture the relationship.
Notice how you are feeling. Be honest and authentic.

Take responsibility for your part in the conflict or misunderditag.

Try to understand how their past affects who they are and how those
experiences affect their relationship with you.

Stay with the process and the relationship, not just the solution.




) ., 1+ 0 %# (
By Luis Valdez andomingo Martinez Paredes

| N LAKOECH

TU eres mi otro yo.
You are my other me.

Si te hago dano a ti,
If I do harm to you,

Me hago daino a mi mismo.
| do harm to myself.

Si te amo y respeto,
If | love and respect you,

Me amo y respeto yo.
| love andrespect myself.

1> QL




T Chart:

The Nature of Discourse in Education

" SCHOOL
S = REFORM
7 N INITIATIVE
A COMMUNITY OF LEARNERS
The Nature of Discourse(s) in Education:
Notes on “Changing the Discourse in Schools”
a.k.a. Discourse | & Il “T” Chart

Chart Developed by Bay Area Coalition for Equitable Schools, 2003.

The contents of this chart are derived from:

Eugene Eubanks, Ralph Parish and Dianne Smith. “Changing the Discourse in Schools.” In Race, Ethnicity,
and Multiculturalism: Policy and Practice, ed. Peter Hall. New Yorke Routledge, 1997,

“Schools are a major part of society’s institutional processes for maintaining a relatively stable system of in-
equality. They contribute to these results by active acceptance and utilization of a dominant set of values,
norms amd beliefs, wiich, while appearing to offer opportunities to all, actually support the soccess of a
privileged minorty and hinder the efforts and visions of a majority.” — Eugene Eubanks, Ralph Parish, and
Dranme Smith

Discourse | deals with. . . . Discourse 1l deals with. . . .

Singular truths | Multiple stories
“The change process” | The desired circumstances
Improving what exists | Changing something significant
lechniques, methods, and content | Learning and school relationships
Symptoms | Causes
The way things are | What could be
Blaming others for not meeting our standards | Questioning whether our standards are hindrances
Discipline and control | Alienation and resistance
Competency | Relevance
The familiar | The uncomfortable
Answers and solutions | Dilemmas and mysteries
Information transfer | Knowledge creation
Ability and merit | Privilege and oppression
Dropouts | Pushouts
Reproduction | Transformation
Ihe work of adults | The learning and experience of students
World-class standards | Re-creating our society
Limited time and ability | Getting started amyway

Protocols are most powerful and effective when used within an ongoing professional learning commu
and facilitated by a skilled facilitator. T learn mat@out professional learning communities and seminars
for facilitation, please visit the School Reform Initiative website at www.schoolreforminitiative.org
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"n C.EQUITY TEAM SELRSSESSMEN

Beginning: Getting Started Dz

1 Who

@ e Gx

@)

1 Where

G
G
G

Will team members be reflective of the diversity in the school community?
Have you explored the benefits and challenges of including students on the
team?

Will team members reflect the voices and perspectives of undeserved
school commuity members?

Who will provide initial leadership and facilitation? Consider teacher
leaders.

Will you invite specific people . . . or il you create an opé process for
membership . . . osome combination?

Has the purpose for this team beesommunicated to school community
and potential members?

Is there a sense of urgency?

Does this work connect with the real work?

Do you have quantitative and qualitative data to launch a focus on equity
and inequities?

What will be the initial focus onlearning for the team?

Have you engaged key leaders in the initial planning?

Will this team be empowered and supported to take action?

Do you have a plan to build community, trust, and support within the team?
Are you resisting the temptation to take immeliate actions?

Will meeting the times be prioritized to provide access for families,
classified staff, community members, and/or students?

Will food and childcare be provided?

Will you engage the team in setting up a schedule for meetings?

Are youable to schedule a retreat full day z meeting at a time that will
result in full participation?

Will you meet in a location that will not have disruptions?

Will you be able to meet in circle?

Will you meet in a location that is accessible and comfable for all
participants?
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G Will you begin with community building and a focus on cultural
backgrounds and assets?

G How will you explore the needs, the gaps, and the urgency?

G How will you assure equitable participation?

G Will you prioritize the time to identify who is missing and needed for
this work?

G Will you move from brainstorming to consensus in prioritizing the work?

Emerging Dz

1 Membership

G Continuously reflect on who is showing up.

Marginalized and underrepresented voices are valued and heard.
Increase consideration of classified staff for team membership.
Examine the level of engagement of families (and students) to assure
full participation.

The team reflects the diversity of the students.

There is equity ofengagement on the team.

G O Ox G

G G

1 Capacity Building and Leadership

G New and emerging leaders receive support and opportunities from

administrators to enhance will, skill, and knowledge.

G Team acknowledges the need to distribute leadership and to support
the emergingskills and voices of those who have been silenced and
marginalized.

Team provides opportunities for staff, students, and families to engage
in decision-making regarding equity and the team plans.

@)

1 Purpose

G Team conducts needs assessments and collects gtatlve and quantitative
data in order to guide the focus of the equity work.

G The team and school leadership begins to articulate a vision that recognizes
inequities as systemic in nature, rather than rooted in individual children or
their families, andinvites teacher, staff, students, and family input on the
vision.

G Team is explicitly addressing the balance between patience and urgency.

1 Learning and Growth

5 Learning and growth are scheduled and essential components of
team meetings.

Learning about inequities, gaps, and student and community needs is
a priority.

The learning is challenging and creates discomfort.

The team engages in selieflection and growth for equity:

®

@)

G QX
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- There is a plan to further develop awareness, knowledge,
commitments, and skills rggarding personal growth focused on
equity z for team and for school community

- Equity team begins to examine its biases, assumptions, and positions
related to racism, classism, sexism, sexual orientation, religion, age,
disability, and home language, or otlr forms of oppression

1 Community Building and Support

G
G
G

M Action

G G G G

Team members are sharing cultural experiences, assets, beliefs, and values.
Team members are learning ways to support each other in this work.

Team members are beginning to challenge each other in wathat

strengthen trust and community.

Team has prioritized and taken ground on high leverage actions.
Team has provided professional development to staff.

Equity work is reaching the classroom and school culture.
Outreach and engagement with famigs is ongoing.

M Outcomes and Assessment

G
G

Team has identified measurable outcomes.
Progress towards outcomes is assessed in a continuous improvement cycle.

1 Culture Change

G

G

G

Functioning

There is a noticeable change in the discourse of the school.

Students and familiesare deeply engaged and know that they are valued
members of the community.

Student and family voices are routinely accessed.

Dz

1 Membership

G QX

@)

Team membership is reassessed in order to bring on voices and
perspectives that are needed.

Continueto explore ways to bring parents on to the team.

Rewvisit the potential for including students on the team and/or for forming
a student equity team.

Recruit new members who have strong interests in the equity work.

f Purpose

G

G

Initial vision and purpose for the team is reexamined as a result of
learning, new voices and new experience.

Leadership engages in an inclusive process with the entire school
community z particularly diverse groups z to develop and enact a vision
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that prioritizes eliminating systemic disparities by race, ethnicity, class,
disability, and/or home language.

1 Capacity Building and Leadership

G Leadership has developed the capacity of teachers, staff, students, families,
and community members to take responsibility and leadership for equity.
Facilitation and team leadership is shared and/or rotated and emerging
leaders are supported.

Various team members reflecting the diversity of the equity team have had
opportunities to lead professional development for the school and
community.

M ®

@)

1 Learning and Growth

G Learning and problem posing are essential components of meetings.
Team regularly examines dynamics of power, privilege, and oppression.
Team regularly examines its biases, assumptions, or positions related to
various forms of oppression.

Team takes risks to surface conflicting perspectives and resolves conflicts
related to culture, equity, and social justice.

OO ®

@)

1 Community Building and Support

G Team members know each other and their families.

4AAT 1T AT AAOO ElTiT x AAAE 1| OEAmiyO AOOAOO
Team members look forward to equity team meetings.

Equity team has moved through moments and situations of conflict and

discomfort in ways that strengthen the team.

Equity team is engaged in strengthening community and supports for the

school community.

@ O Ok Q)

(0]

1 Actions

G Actions are high leverage and impact the school community.

Actions are highly visible within the school community.

Actions are connected to sustainable work.

Actions are evaluated for impact, outcomes and continuous improvement.
Actionsresult in changes in discourse, practice, and school culture.

@ O OG> @

1 Outcomes and Assessment

G Team has taken ground in advancing measurable outcomes.
The work of the team is seen as the work of the school.
Inequities are addressed and gaps are eliminated and/oreduced.
The team has a strong sense of responsibility in achieving
measurable outcomes.

@ O O G



1 Culture Change

- Z ~ oA s oA
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and community members has created trusting relationships, engagement,
voice, and meaningful participation for noadominant groups.

G Student and family voice are incorporated into all forms of decisn-making.




& ‘n C. STRATEGIC ACTION PLAI

Reynolds School DistricEquity Goals and Action Plan
https://www.reynolds.k12.or.us/sites/default/files/fileattachments/distri
ct/page/1899/2014 2015 goals and actin plan equity O.pdf

Action Plan, Racial Equity Tools
https://www.racialequitytools.org/plan/action -plan

Equity Action Plan, Montgomery County Public Schools
http://www.montgomeryschoolsmd.org/uploadedFiles/departments/facili
ties/DEM_EquityActionPlan.pdf

Racial Equity Plan, Portland Public Schools
http://www.pps.net/cms/lib8/OR01913224/Centricity/Domain/51/3.31.
14%20Five%20Year%20Equity%20Plan%20Narrative2.pdf

| OACT 180 %NOEOAAiPlan! AAAOO O wAOAAODI
http://www.ode.state.or.us/superintendent/priorities/oregon _ -equity-
plan-11-30-16.pdf



https://www.reynolds.k12.or.us/sites/default/files/fileattachments/district/page/1899/2014_2015_goals_and_action_plan_equity_0.pdf
https://www.reynolds.k12.or.us/sites/default/files/fileattachments/district/page/1899/2014_2015_goals_and_action_plan_equity_0.pdf
https://www.racialequitytools.org/plan/action-plan
http://www.montgomeryschoolsmd.org/uploadedFiles/departments/facilities/DFM_EquityActionPlan.pdf
http://www.montgomeryschoolsmd.org/uploadedFiles/departments/facilities/DFM_EquityActionPlan.pdf
http://www.pps.net/cms/lib8/OR01913224/Centricity/Domain/51/3.31.14%20Five%20Year%20Equity%20Plan%20Narrative-2.pdf
http://www.pps.net/cms/lib8/OR01913224/Centricity/Domain/51/3.31.14%20Five%20Year%20Equity%20Plan%20Narrative-2.pdf
http://www.ode.state.or.us/superintendent/priorities/oregon-equity-plan-11-30-16.pdf
http://www.ode.state.or.us/superintendent/priorities/oregon-equity-plan-11-30-16.pdf

Reynolds School District

Dr. Linda Florence, Superintendent
EQUITY Goals & Action Plan 2eA@15

GoalsDzZ

i Raising the achievement of all students while narrowing the gap between thedodest

highestperforming students

)l

and its administration

l

Eliminating the racial predictability and disproportionality in all aspectsio€ation

Ensuring all students, regardless of race or class, graduate from Reynolds School

District ready to succeed in a raciallydaculturally diverse, local, national and global
community.

The Reynolds School District Equity policy is divided among the following equity indicators

and departments:

Elementar

Secondar|

E— CurriculunCurricutim Assgizmen Studen Adm'gr'ijtra“o
itiati and and .. IService i icati L
Initiatives Res0Urce] | soution insauctiof Accountabilit OperationCommunicatior| District
Academic Achievement Leadership

Access X X X X X X X X
Racial X X X X X X X X
Analysis
Workforce
Equity X X X X
School
Environment X X X X X
Partnerships X X X X X
Using X X X X X X X X
Diversity
Varied
Pathways to X X X X X X X X
Success

For detailed plan go to:
https://www.reynolds.k12.or.us/sites/default/files/fileattachments/district/page/1899/2014 2

015_goals_and_actio plan_equity_0.pdf
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https://www.reynolds.k12.or.us/sites/default/files/fileattachments/district/page/1899/2014_2015_goals_and_action_plan_equity_0.pdf
https://www.reynolds.k12.or.us/sites/default/files/fileattachments/district/page/1899/2014_2015_goals_and_action_plan_equity_0.pdf
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"- E. EQUITYPOLICIES

Beaverton School District Eqity Policy:
https://www.beaverton.k12.or.us/dist/Admin%20Reqgs%20and%20Policies/

ADA.pdf

North Clackamas School District

Racial Educéional Equity Policy Portland Public Schools:
http://www.pps.net/Page/95

Oregon School Boards Association:
http://www.osba.org/News%20Center/Announcements/2016 -08-
30_SLN_Education_equity_policy.aspx



http://www.pps.net/Page/95

North Clackamas School DIistrict

District Equity Policy (adopted 4/23/15)

As each student enters a North Clackamas school, dreams are nurtured, history and cultural
heritage are celebrated, love of learning is fostered, educational, physical, emotional and social
needs are supported.

The North Clackamas School District is a community of learners committed to equity and the
success of each student. This commitment means that student success will not be predicted nor
predetermined by race, ethnicity, family economics, mobility, languaggtal status, gender,

sexual orientation, gender identity, disability, initial proficiencies or religion.

1. The principle of equity goes beyond formal equality where all persons are treated the
same. Instead, equity fosters an inclusive and bdrgeenvironment in which
everyone will fully benefit. The district will apply this principle of equity to all policies,
programs, operations, practices and resource allocations. All students will have access
and opportunity to a highuality education.

The Nath Clackamas School District is committed to the following foundational beliefs:

1. Each student can learn with adequate support at the highest levels when all staff provide
equitable access and opportunity for learning, and hold each student to high
expecations;

2. Maximizing the academic achievement of every child requires allocating resources
equitably, not necessarily equally;

3. Everyone in the district will act to eliminate disparities to prepare all students for
college and career and;

4. Aninclusiveandvel comi ng environment plays a crit
educational goals.

To realize our beliefs the North Clackamas School District will:

1. Systematically use districtwide and individual school level data, disaggregated by race,
ethnicity, language, special education, gender, sexual orientation, socioeconomic
background and mobility to inform district decisioraking;

2. Provide students with equitable access to high quality curriculum, programs, teachers
and administrators, extracurricular &ties and support services, even when this means
differentiating resource allocation;

3. Affirm the identity of each student, acknowledge and celebrate differences to create a
sense of belonging for each student;
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4. Incorporate the voice, culture and perspest of students, staff, families and
communities that reflect student demographics to support and enhance student success;

5. ldentify and counteract biased practices that perpetuate achievement disparities and lead
to disproportionate levels of student sess;

6. Provide multiple and varied opportunities in order to meet the needs of the diverse
student body;

7. Actively recruit, hire, and retain staff that reflect student demographics at all
organizational levels and support employees to engage in cultrggignsive practices
and delivery of quality instruction and service; and

8. Ensure that the North Clackamas District Strategic Plan embraces the principle of
equity as a key feature and presents measurable outcomes to prepare all students for
college, carer and life.

Legal Reference(s):
ORS 332107




W . Foundational Resour

Section Three: Foundational Resources

Al OACTI 180 2AAEA]
B. Privilege and Power
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https://www.portlandoregon.gov/bps/article/412697
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http://oregonhumanities.org/programs/2014 -15-
catalog/why -arent-there-more-black-people-in-oregon/75/

Black Exclusion Laws in Oregon: The Oregon Encyclopedia
https://oregonencyclopedia.org/articles/exclusion_laws/#.V85EE6tSaDU

Oregon Was Founded As A Racist Utopia: The Huffington Post
http://www.huffingtonpost.com/2015/01/22/oregon __-racist_n_6523544.html

The Racist History of Portland, The Whitest City in America: The Atlantic
http://www.theatlantic.com/business/archive/2016/07/racist __ -history -
portland/492035/



http://oregonhumanities.org/programs/2014-15-
https://oregonencyclopedia.org/articles/exclusion_laws/#.V85EE6tSaDU
http://www.huffingtonpost.com/2015/01/22/oregon-racist_n_6523544.html
http://www.theatlantic.com/business/archive/2016/07/racist-history-

r ‘n B. PRIVILEGEAND POWER

Unpacking the Invisible Knapsack, Peggy Mcintosh
https://www.deanza.edu/faculty/lewisjulie/White%20Priviledge%20Unp

acking%20the%20Invisible%20Knapsack.pdf

Intersections: Power and Privilege, SAFE@SCHOOL
http://www.safeatschool.ca/plm/equity -and-inclusion/understanding -

sexismrracism-and-homophobia/intersecting

Our Different Relationships to Oppression, Resolutions Northwest

Intersection of Whiteness, WhiteCulture and White Consciousness
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) | was taught to see racisnonly in individual acts of meanness, not
In invisible systems canferring dominance on my group.

e

By Peggy Mclntosh

DAILY EFFECTS OMHITE PRIVILEGE

| decided to try to work on myself at least by identifying some of the daily effects of white
privilege in my life. | have chosen those conditions that | think in my case attach somewhat
more to skincolor privilege than to class, religion, ethnic statusggeographic location, though
of course all these other factors are intricately intertwined. As far as | can tell, my African
American coworkers, friends, and acquaintances with whom | come into daily or frequent
contact in this particular time, place ande of work cannot count on most of these conditions.

=

| can if I wish arrange to be in the company of people of my race most of the time.

N

. | can avoid spending time with people whom | was trained to mistrust and who have
learned to mistrust my kind orem

3. If I should need to move, | can be pretty sure of renting or purchasing housing in an
area which | can afford and in which | would want to live.

4. | can be pretty sure that my neighbors in such a location will be neutral or pleasant
to me.

5. | can go shopping alone most of the time, pretty well assured that | will not be followed
or harassed.

6. | can turn on the television or open to the front page of the paper and see people of my
race widely represented.

7. When | am told about our nationalher age or about dAcivilizat:i
people of my color made it what it is.

8. | can be sure that my children will be given curricular materials that testify to the
existence of their race.

9. If lwantto, | can be pretty sure of finding a publisfarthis piece on white privilege.

10.1 can be pretty sure of having my voice heard in a group in which | am the only member
of my race.
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11,1 can be casual about whether or not to |
which s/he is the only member los/her race.

12.1 can go into a music shop and count on finding the music of my race represented, into
a supermarket and find the staple foods which fit with my cultural traditions, into a
hairdresserdé6s shop and find someone who <c

13.Whetherl use checks, credit cards or cash, | can count on my skin color not to work
against the appearance of financial reliability.

14.1 can arrange to protect my children most of the time from people who might not
like them.

15.1 do not have to educate my childrienbe aware of systemic racism for their own daily
physical protection.

16,1 can be pretty sure that my children t
fit school and workplace norms; my <ch

attitudesoward their race.

0s
i ef

17.1 can talk with my mouth full and not have people put this down to my color.

18.1 can sweatr, or dress in second hand clothes, or not answer letters, without having
people attribute these choices to the bad morals, the poverty ortdraclji of my race.

19.1 can speak in public to a powerful male group without putting my race on trial.
20.1 can do well in a challenging situation without being called a credit to my race.
21.1 am never asked to speak for all the people of my racial group.

22.Pegy Mcintosh is associatirector of the Wellesley Colgee Center for Research on
Women. This essay is excerpted from WorKki
Privilege: A Personal Account of Coming To See Correspondences through Work in
WomendsoS{udBe&83, by Peggy Mclntosh; avail
College Center for Research on Women, Wellesley MA 02181. The working paper
contains a longer list of privileges. This excerpted essay is reprinted from the Winter
1990 issue of Independeschool.

23.1 can remain oblivaus of the language and custoofigersons of color who constitute
the worldbés majority without feeling in m

24.1 can criticize our government and talk about how much | fear its polic@behavior
without being seen as a cultural outsider.

251 can be pretty sure that if | ask to tal
person of my race.

26l f a traffic cop pulls me over or i f the
been singled out because of my race.

27.1 can easily buy posters, pesirds, picture books, greeting cards, dolls, toys and
chil drenbés magazines featuring people of

28.1 can go home from most meetings of organizations | belong to feeling somewlhat tie
in, rather than isolated, cof-place, outnumbered, unheard, held at a distance or feared.
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29.1 can be pretty sure that an argument with a colleague of another race is more likely to
jeopardize her/his chances for advancement than to jeopardize mine.

30.1 can be pretty sure that if | argue for the promotion
of a person of another race, or a program centering on race, this is not likely to cost me
heavily within my present setting, even if my colleagues disagree with me.

311 f | declare there is a racial issue at
will lend me more credibility for either position than a person of color will have.

32.1 can choose to ignore developments in minority writing and minority actixégframs,
or disparage them, or learn from them, but in any case, | can find ways to be more or
less protected from negative consequences of any of these choices.

33. My culture gives me little fear about ignoring the perspectives and powers of people of
othe races.

34.1 am not made acutely aware that my shape, bearing or body odor will be taken as a
reflection on my race.

35.1 can worry about racism without being seen as sgkrested or seleeking.

36.1 can take a job with an affirmative action employer withhaving my cewvorkers on
the job suspect that | got it because of my race.

37.1f my day, week or year is going badly, | need not ask of each negative episode or
situation whether it had racial overtones.

38.1 can be pretty sure of finding people who wouddvialling to talk with me and advise
me about my next steps, professionally.

39.1 can think over many options, social, political, imaginative or professional, without
asking whether a person of my race would be accepted or allowed to do what | want
to do.

40.1 can be late to a meeting without having the lateness reflect on my race.

41.1 can choose public accommodation without fearing that people of my race cannot get in
or will be mistreated in the places | have chosen.

42.1 can be sure that if | need legal or noad help, my race will not work against me.

43.1 can arrange my activities so that | will never have to experience feelings of rejection
owing to my race.

44.1f | have low credibility as a leader | can be sure that my race is not the problem.

45.1 can easily fnd academic courses and institutions which give attention only to people
of my race.

46.1 can expect figurative language and imagery in all of the arts to testify to experiences
of my race.

47.1 can chose blemish cover ommbraorttssges I
match my skin.

n



48.1 can travel alone or with my spouse without expecting embarrassment or hostility in
those who deal with us.

49.1 have no difficulty finding neighborhoods where people approve of our household.

50. My children are given texts amtasses which implicitly support our kind of family
unit and do not turn them against my choice of domestic partnership.

51.1 wi || f eel wel comed and fAnormal 0 in the
and social.

Peggy Mcintosh is associaleector of the Wellesley Colige Center
for Research on Women. This essay is excerpted from Working .
Paper 189. AWhite Privilege a 'Y YR riovi |
Account of Coming T&ee Correspondences through Work in S
Womends Studieso (1988), by
$4.00 from the Wellesley College Center for Research on
Women, Wellesley MA 02181. The working paper contains a
longer list of privileges. This excerpted essayaprinted from the
Winter 1990 issue of Independent School.
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One-up

Power
Unearned advantage
Agent

Borderland

Onedown

Non-power

Unearned disadvantage
Target

Whites, European Americans
people of westernrEuropean

People of color, African Americans,
Asian Americans, Native Americans,

descent Latinos, Arab Americans, multiracial
LIS2 L)X Sz X
US citizeng Immigrants, undocumented

immigrants, children of immigrants

Englishspeakers

People who do not speak English,
who speak English with an accent,
who speak a dialect

Wealthy, owning class, middl¢
class

Working class, people in poverty,
homeless people

Men

Women, gender norconforming

Cisgender people

Transgendepeople, transvestites,
Two Spirit, genderqueers

Straight people

Lesbians, gay men, bisexuals, queer

Able bodied people

People with disabilities physical,
mental, cognitive, emotional

Adults

Youth, elders

Christians

WSgaszs adza/
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By John Lenssen and Associa

Whiteness DZ

In inter-group dialogue where we encourgm®ple to speak their truths about culture, ethnicity

and race, we can help group participants to understand that, not only do white people have

white privilege (e.g. Peggy Mclintosh and the white privilege citistk but they also live
withinandactupp Awhi te culturedo and fAwhite consci ol
European traditions and history, impacts almost everyone including people of color and recent
immigrants in the United States. White culture and white consciousness show up intdifferen

ways in the dialogue including:

1 Speakingor others

1 Assumptionf shared experience
1 Assumptions about equality

1 Belief in meritocracy

Most white people are unaware of Awhite cul't
share these cultural ways of being, knowing and behaving. Shining a light on white culture can
lead to greater cultural understanding and insights into the difienpatts of racism.

Elements of White Culture Di

1 Promoting independence, selpression, personal choice, individual thinking and
achievement (vs. adherence to norms, respect for authority/ elders, interdependence,
and group consensus and success)

1 Egalitarian relationships, flexible roles and upward mobility (vs. stable, hierarchical
roles- dependent on gender, background, age)

1 Understanding the physical world apart from its meaning for human life (vs. in relation
to human life)

1 Private propertyrd individual ownership (vs. shared)



White Consciousness DZ
Adapted from Courageous Conversatiomdout Raceby Singleton and Linton

White consciousness takes for granted the legitimacy of having white norms and values
dominate U.S. society. That thigensciousness is often invisible to those who hold it
strengthens it as a force for hegemony. This white consciousness typically includes:

9 Color blindness: Many wellintentioned white people in the United States
overemphasi ze al | nepsamdmhgagé is a dissosreerofte@ma | s a me
powerevasiveness, commonly called color blindness. Color blindness is accompanied
by a | ack of consciousness of fAwhitenesso

1 Universal perspectve Many whi te people make the assu
expg i ence | i f e tedpecialwwhen theyhave minimal coMtact with
people of color.

1 Individualism (often accompanied by an unexamined belief in meritocracy)
| earned this through hard work and effort.

1 Avoidance: Thi s i sndt nepriviegeoabowswhite peophénto

inot seed raci sm.

1 Decontextualization: How does this particular situation have anything to do with race?
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‘_, C. IMPLICIT BIA

Project Implicit
https://implicit.harvard.edu/implicit/takeatest.html

Implicit Racial Bias and School Discipline Disparities , Cheryl Staatg
Kirwan Institute
http://kirwaninstitute.osu.edu/wp -content/uploads/2014/05/ki -ib-

argument-piece03.pdf

All Teachers Should be Trained to Overcome Their Hidden Biases . Soraya
Chemaly, Time Magazine 2/12 2015
http://time.com/3705454/teachers -biasesqirls-education/

Helping Courts Address Implicit Bias: Frequently Asked Questions
National Cente for State Courts
http://www.ncsc.org/ibeducation

Racial Bias, Even When we Have Good Intentions, Sendhil Mullainathan The
New York Times 1/3/2015

State of the Science: Implicit Bias Review 2014 . Kirwan Institute for the
Study of Race and Ethnicity
http://kirwaninstitute.osu.edu/wp -content/uploads/2014/03/2014 -implicit -

bias.pdf



https://implicit.harvard.edu/implicit/takeatest.html
http://kirwaninstitute.osu.edu/wp-content/uploads/2014/05/ki-ib-argument-piece03.pdf
http://kirwaninstitute.osu.edu/wp-content/uploads/2014/05/ki-ib-argument-piece03.pdf
http://time.com/3705454/teachers-biases-girls-education/
http://www.ncsc.org/ibeducation
http://kirwaninstitute.osu.edu/wp-content/uploads/2014/03/2014-implicit-bias.pdf
http://kirwaninstitute.osu.edu/wp-content/uploads/2014/03/2014-implicit-bias.pdf

P> B D VICROAGGRESSIC

i. Racial Microaggressions in Everyday Life. D.W.Sue et aAmerican
Psychoologist, MayJune 2007
http://world -trust.org/wp -content/uploads/2011/05/7 -Racialt
Microagressionsin-Everyday-Life.pdf

ii. Microaggressions In the Classroom, Education Week Sept. 2016
http://www.edweek.org/ew/section/multimedia _/illustration -
microaggressionsin-the-classroom.html

iii. Microaggressions: Power, Privilege, and Everyday Life
http://www.microaggressions.com

iv. Breaking The Prejudice Habit: Microaggression Activity
http://breakingprejudice.org/teaching/group -activities/microaggression-

activity/

v. Help Students Cope with Subtle Forms of Discrimination
http://www.disabilitycomplianceforhighereducation.com/article -detail-
print/help -students-cope-with -discrimination.aspx



http://world-trust.org/wp-content/uploads/2011/05/7-Racial-Microagressions-in-Everyday-Life.pdf
http://world-trust.org/wp-content/uploads/2011/05/7-Racial-Microagressions-in-Everyday-Life.pdf
http://www.edweek.org/ew/section/multimedia/illustration-microaggressions-in-the-classroom.html
http://www.edweek.org/ew/section/multimedia/illustration-microaggressions-in-the-classroom.html
http://breakingprejudice.org/teaching/group-activities/microaggression-
http://www.disabilitycomplianceforhighereducation.com/article-detail-
http://www.disabilitycomplianceforhighereducation.com/article-detail-

: 1 Y E CULTURALLY RESPONSIVE TEACH

What Is Culturally Responsive TeachingEquity Alliance ASU
http://www.equityallianceatasu.org/sites/default/files/Website_files/Cult
urallyResponsiveTeachingMatters.pdf

Culturally Responsive Teachin@heory, Research, and Practice
(Multicultural Education Series), Geneva Gay

Culturally Responsive Teaching and the BrafPromoting Authentic
Engagement and Rigor Among Cuttlly and Linguistically Divese Students
Zaretta Hammond

A Framework for Culturally Responsive Teaching, ASCD
http://www.ascd.org/publications/educational -
leadership/sept95/vol53/num01/A -Framework-for-Culturally-Responsive
Teaching.aspx

Being Culturally Responsive, Teaching Tolerance
http://www.tolerance.org/supplement/being -culturally -responsive



http://www.ascd.org/publications/educational-leadership/sept95/vol53/num01/A-Framework-for-Culturally-Responsive-Teaching.aspx
http://www.ascd.org/publications/educational-leadership/sept95/vol53/num01/A-Framework-for-Culturally-Responsive-Teaching.aspx
http://www.ascd.org/publications/educational-leadership/sept95/vol53/num01/A-Framework-for-Culturally-Responsive-Teaching.aspx

By Elizabeth B. Kozlesk
www.equityallianceatasu.org

[ —

In 2000, Professor Geneva Gay wrote that culturally responsive teaching connects
studentsdé cultur al knowl edge, prior exper
knowledge and intellectual tools ways that legitimize what students already know.

By embracing the sociocultural realities and histories of students through what is taught
and how, culturally responsive teachers negotiate classrooms cultures with their students that
reflect the communities where students develop and grow.

—

This is no small matter because it requires that teachers transcend their own cultural biases and
preferences to establish and develop patterns for learning and communicating that engage and
sustain student participan and achievement.

Part of the tradition of teaching is that teachers have the role of shepherding the next generation
through a set of passages so that they can attain adulthood with a full complement of the
knowledge, skills, and dispositions necegga be contributing citizens. When the cultural

heritages and assumptions about what is valued, expected, and taught compete with other
compelling realities, teachers take on a facilitator role while they relinquish their status as
knowledge brokers. Beming culturally responsive means that teachers as well as students

have to negotiate new standards and norms that acknowledge the differences and the similarities
among and between individuals and groups.

Teachers play a crit@d role in mediating the sl and academic curriculum. While

acknowledging what students already know, they connect it to frameworks and models for
thinking and organizing knowledge that are embedded within disciplines such as literacy,
mathematics, social studies, and the scienCelturally responsive teachers realize that

mastering academic knowledge involves understanding that content maps can provide multiple
avenues to understand and access information. History offers a particular example. U.S.
students might study the exgon of the American West through the eyes of the pioneers and
the politicians who supported the westward expansion. Yet, that same time frame could be
studied through the perspectives of indigenous peoples who experienced a cataclysmic end to
their ways 6 living that forced them off the lands that had belonged to their ancestors for
centuries. Considering how to approach curriculum and incorporating multiple paradigms in the
ways that curriculum are presented and experienced is an important part @illgultur

responsive teaching.

Equally important is the way that instruction is facilitated. When classrooms are organized
into communities that are designed to encourage academic and cultural excellence, students
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learn to facilitate their own learning as well as that of their fellmdestts. This kind of

classroom requires careful planning and explicit teaching around social interactions so that
students learn to assume leadership for learning, feel comfortable exploring differences of
opinion, and accept that they may need help fioair tlassmates in order to be successful.
Along the way, students learn to see the classroom and their interactions from more than one
perspective so that they can identify potential difficulties that come from assumptions of
privilege, the distributionfgpower (who gets to make the rules), and the assessment of
performance and competence.

WHY SHOULD CULTURALY. RESPONSIVE TEACH(®BE THE NORM?

The achievement gap in the US often separates groups of students by drawing differences
between White, middle class students and their peers who may be American Indian; African
American, Asian American and/or Latino/a. There are many harmful effectskifdpat
performance in terms of gaps particularly because the gaps that are noticed privilege some
kinds of knowledge over others. While the path to college is based on banking particular
kinds of knowledge and using it to demonstrate competence, wetdargei that

practical and indigenous ways of knowing offer great insight and have ecological and

social significance.

Culturally responsive teaching helps to bridge different ways of knowing and engages
students from noxdominant cultures in demondtireg their proficiencies in language usage,
grammar, mathematical knowledge and other tools they use to navigate their everyday lives.
Further, by understanding the features of this knowledge, students fredonomant

cultures can learn how to transléte logical structures of their knowledge and map them

onto the school curriculum.

By bringing alternative ways of knowing and communicating into schools, the curriculum
as well as the students benefit. Culturally responsive teaching creates thesednilge
doing so, offers the possibility for transformational knowledge that leads to socially
responsible action.

WHAT ARE NONEXAMPLES OF CULTURAL RESPONSIVE TEACNG?

Colorblind Motivational Models: Many classroom management approaches sugeest a s

processes to follow to establish and maintain order in the classroom. Because these

approaches assume that children have had similar histories and cultural modeling, approaches

to behavior management can be color and culture blind. For instanagmoach may take

the form of reminding students what the rules are in direct (i.e., Please take your seats now)

or indirect (I heard the bell. Letdbs see who
fail to respond, teachers are told to warn studeytelling them what to do and what the
consequences of naompliance are. In step three, teachers give out infraction slips, and

then, in step four, are sent to the office.



Even when teachers invest time in teaching the rules before they put thesef kiygtems in

place, the rigidity of the system makes it difficult for students who need many experiences to
be able to predict what may be expected and then act accordingly. And, because of the nature
of the system and individual psychological and caltpatterns, the very system itself can

create resistance and avoidance.

Anot her model that | acks cultural responsi vi
good. 06 Teachers are asked to acknowledge and
classroom arms and rules. Often, a token economy is used so that students can collect
Abeing goodo tokens through the day, week, m
for high preference activities that the students themselves may have identified. &aranst

students could get time in the library to work independently, opportunities to check out and

use DVDs on key topics, go out to lunch with a favorite teacher, get to be at the front of the

recess line, or any other assorted activities intended ®nads.

The system itself can create lots of cognitive dissonance for students who are confused about
why adults would spend time setting up these kinds of reward structures when they are more
familiar with approaches that teach through example, modaimystory. It could be that

students familiar with other approaches to living in a civil community assume that the

systems are for other students. All kinds of misinterpretations can occur with little
conversation. And, students may act on their own agsans and appear to teachers as

if they are being oppositional or defiant.

CULTURALLY RESPONSE/BEHAVIOR MANAGEMENSYSTEMS

Viewing behavioral systems fromculturally responsive perspective means asking questions

about what rules are being set, by whom, and for what purpose. Making sure that students are
developing internal systems that guide their judgments about creating and sustaining inclusive
communites is at least as important as policing student behavior. Students need mental models

t hat help them manage their own emotions, <co
perspectives, and clarify their own interests. As they engage in devetbpsggprocesses,

students construct their own identities and roles within their communities.

Students and families need to be involved in setting behavioral anchoamity norms for

their schools so that expectations in schools build on and extendsitiggpand community

oriented values and beliefs of comunity leaders and families. Teachers and other educators
may be surprised about the kinds of standards that communities set for themselves and expect
from schools and have to be willing to neg@ititose norms that may or may not reflect the
dominant, middle class standards that many teachers uncritically apply in their classrooms






